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WHAT IS AN EARLY YEARS EDUCATION-FOCUSED INSPECTION? 

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice 
and support in relation to education provision in a pre-school setting participating in the Early Childhood 
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions, 
where appropriate, to aid the further development of education provision in the setting.  
 
 
HOW TO READ THIS REPORT 

During this inspection, the inspector(s) evaluated and reported under the following headings or areas 
of enquiry: 

1. Quality of the context to support children’s learning and development 
2. Quality of processes to support children’s learning and development 
3. Quality of children’s learning experiences and achievements 
4. Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum which 
is shown on the final page of this report. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the setting’s provision in each area. 

  



 

Early-Years Education-focused Inspection 

Date of inspection 
 

19-09-2018 

Inspection activities undertaken 
 

 Meeting with setting manager 

 Meeting with practitioners 

 Observation of interactions one morning session 

 

 Interaction with children  
 Review of relevant documents 

 Feedback to setting manager and assistant 
manager 
 

 

CONTEXT OF SETTING 

Clann Aire is a community based early-years full day care and sessional setting located in a rural village 
of Clondrohid, outside Macroom town. The setting was established in 1999. It currently offers full day, 
sessional and afterschool care for the local community and morning sessional and full day care pre-
school for children enrolled on the Early Childhood Care and Education Programme (ECCE). The 
setting adopts a play-based, emergent curriculum. On the day of the inspection, the pre-school room 
leader, two early-years practitioners, and nineteen children were present. 

 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

 The quality of the context to support the children’s learning and development is excellent. 

 The atmosphere in the setting is very warm and welcoming. It is evident that practitioners know 
families very well with many children having attended since infancy. Parents drop their children 
directly to their room and practitioners engage in informal conversations gathering information from 
home. The daily routine is well established. It successfully provides emotional security and brings 
a sense of order to the day for the children. The children have clear ownership and agency over 
their own learning, development and play.   

 The children display confidence in managing their own care needs. Practitioners support them to 
become independent and to develop self-care skills such as toileting alone, helping to lay the table 
for snack and putting on their coats before going outside.  

 Snack time is utilised as a social opportunity for the children to build relationships with their peers 
and with the practitioners.  

 The relationships between the practitioners and children are consistently respectful and engaging. 
The practitioners demonstrate a rich knowledge base and their practice is responsive to the 
children’s emergent interests. A key practitioner system is in place and parents are made aware 
of who their child’s key worker is. 

 Practitioners make great efforts to bring families into the setting throughout the year. At the parents’ 
evening, and the Christmas and graduation celebrations, the connections between the children’s 
community and families are celebrated.  

 Children are developing a sense of their own identity in the wider world though visitors from the 
local community such as the Garda. Such visits are aligned with the children’s emergent interests.   

 
 
AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

 The quality of the processes to support the children’s learning and development is very good. 

 There is a broad play-based curriculum in place informed by Aistear, The Early Childhood 
Curriculum Framework and influenced by HighScope. Plans are structured on a long, medium and 
short-term basis.  

 The practitioners gather information on the child’s learning using an online application. This 
document is shared with parents who have an option to comment and engage in a reflection on 



the learning with their child’s key practitioner. Practitioners record plans for extension of the 
children’s learning and they sometimes incorporate the children’s interest into the emergent 
curriculum plan. 

 The children’s individual art journals are stored at child level. They bring these folders to the art 
table where they engage in creative exploration. The setting plans to share these ‘special books’ 
with parents to highlight the children’s learning journey and to encourage parents to share their 
thoughts on their child’s learning.  

 The practitioners are highly engaged and involved in active free play in partnership with the 
children. Open-ended questioning, prompting and modelling are some of the key strategies which 
the practitioners use to effectively support children in their cognitive thinking and reasoning. 

 The indoor learning space is bright, aesthetically pleasing and provides for various types of play. 
It is arranged into interest areas which are purposefully resourced with materials that encourage 
exploration alone, in small and large groups.  

 The children access the spacious outdoor areas on a daily basis. The areas boast a mud kitchen, 
a covered sand area and areas for children to play with ride on toys. Rich examples of numeracy 
play are evident as children and practitioners engage in mark making outside. During the 
inspection, the children led a natural investigation of shadows, shape and length; they were 
effectively supported by the attentive practitioners.  

 
Actions advised 

 To further support the development of an emergent curriculum, it is advised that the practitioners 
share the children’s current interests and achievements with parents. While the children’s 
emergent interests are taken into account in planning the adult-direct activities, they need also to 
be incorporated to a greater extent into the prepared environment.  

 To continue the development of the assessment processes, it is advised that practitioners vary the 
methods used to gather information by including a group learning journal which the children can 
access easily to reflect on their learning.  
 

 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS  

 The quality of the children’s learning experiences and achievements is very good. 

 Children demonstrate enjoyment in their learning at sand and water play indoors. The children are 
developing the ability to play cooperatively, to take turns, to share their ideas with peers, and to 
extend one another’s investigations through open questioning.  

 Children are developing an understanding of the boundaries and rules of acceptable behaviour. 
Children frequently and confidently discussed the reasons for the rules, such as why we hold the 
right hand banister when walking up and down the stairs.  

 Many children engage in socio-dramatic play in the shop interest area. Increased visual links to 
the people and places in the local community would greatly enhance this play. 

 The children demonstrate a sense of responsibility for the play environment. They are eager to 
tidy up both indoors and outdoors, and they enjoy completing these tasks to the best of their ability.  

 Children show the ability to solve problems alone and with the support of their peers. This is 
supported by the practitioners’ consistent and effective use of conflict resolution strategies in their 
interactions with the children. 

 Children demonstrate respect and enjoyment of the reading area. They appreciate books and 
storytelling time during the daily routine. The children and practitioners recite rhymes and songs 
in play. This supports language acquisition.  

 Children are inquisitive and confident; they gather materials from other play spaces to enhance 
their play and that of other children.  

 Children eagerly engage in scientific investigation. The opportunities for playdough, playing with 
dry sand and the water tray provide a supportive environment for children to ask plenty of ‘I wonder 
why’ questions.  

 
Action advised 

 It is advised that the setting increase the visual displays of people and familiar places in the local 
community. Connecting local people and places to interest areas in the indoor environment would 
enhance children’s play experiences. 



 
 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING  

 The quality of management and leadership for learning is excellent. 

 A culture of professionalism, self-reflection and engagement in professional dialogue has been 
established in the setting. The manager supports the continuous professional development of 
practitioners; in-house workshops are facilitated to support the practitioners understanding of 
Aistear: The Early Childhood Curriculum Framework 

 The manager and team leaders have developed strong communication links with parents and 
families. There are formal and informal opportunities to share information about the children’s 
learning and development along with celebratory gatherings for the community throughout the 
year.  

 Management support practitioners by providing opportunities for non-contact time during which 
they reflect on practice and engage in group curriculum planning.  

 Excellent teamwork and shared leadership for learning are evident. There is clarity around the 
different roles and responsibilities.  

 A system of one-to-one annual appraisals is well established by management. This generates 
opportunities to affirm good practice and for the practitioners to voice their desires for their ongoing 
professional development.  

 Highly commendable efforts are made to support the children’s transition to the local primary 
school. The setting drops school-age children to and collects them from the school on a daily basis; 
this promotes regular contact with the school. The setting and school share information in an 
organised manner. This promotes continuity in the children’s educational experiences.  

 
 
 
CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE  

The capacity of the setting to implement the actions advised above is excellent as was demonstrated 
in the collaborative professional discussion in the post-inspection feedback meeting.  
 

  



 
 

Summary of Overall Inspection  

 

Area Quality Level 

Quality of context to support children’s learning and development  

Excellent 

Quality of processes to support children’s learning and 

development 

 

Very good  

Quality of children’s learning experiences and achievements  

Very good  

Quality of management and leadership for learning 

 

 

Excellent  

 

 
 
 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 

 
 


